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This research about the efficacy of think talk write strategy in improving writing skill for 
teenagers at Batu Walenrang Palopo. The purpose of this research is to find out whether or 
not the use of think talk write strategy is effective in improving writing skill for teenagers 
(16th-17th) at Batu Walenrang Palopo. This research applied the pre-experimental method, 
the research is carried out in one class, the population of this research is teenagers at Batu 
Walenrang Palopo. The sample of this research are nine teenagers (16th-17th) at Batu 
Walenrang Palopo. The sampling technique in this research is the total sampling technique. 
The instrument of this research is writing test. The researcher gives pretest and post-test to 
the teenagers. the data are analyzed using SPSS 20. The result of this research shows that the 
use of think talk write strategy is effective in writing.  It could be proved from the result of 
the calculation that students score in the post-test is higher than students score in the pre-
test. The mean score in Post-test is higher than the mean score of the pre-test 
P=0.003>0.005. It means that is the use of think talk write strategy is effective in improving 
writing skill for teenagers (16th-17th) at Batu Walenrang Palopo. The implementation of this 
research as an alternative for educators in developing students' understanding in learning. 
Keywords: Descriptive Text, Think Talk Write Strategy, Writing skill.  
 
INTRODUCTION 
Writing is an activity pouring ideas in writing from, should be able to master the skill 
in writing because helpful for them to interact, as a form of expression (Wael et al., 2018). 
They can present ideas in writing. However, writing was not a simple skill, in writing activity, 
the teenagers are required to master grammar, vocabulary, and punctuation, so writing 
needs special training to make the learning process effective.  
 Writing is one of the difficult skill among four skills in English writing were not easy 
for individuals to express their skill, writing was also an activity to requires a language 
process and understanding such as arranging words and grammar. The writing is very 
important for every field of education; therefore, teenagers try to improve their writing skill 
in other to become good. Writing was a process that can help teenagers resolve complex 
things (Chen & Zhou, 2010). Writing in a second language was very difficult compared to the 
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first language. The inability of the students to write was due to a lack of understanding of 
good vocabulary and grammar. However, in order to be understood and adopted in writing, 
the order must be good, clear, and in agreement with the purpose.Teenagers need new 
methods, so teenagers could understood the lesson well so that they were not bored to learn. 
The researcher must be creative and able to coordinate what the teenagers need in learning 
(Iksan & Duriani, 2015).  
Based on observations on teaching for teenagers observer found teachers were 
lacking in applying various strategies, so teenagers were bored in learning. And there were 
still many teenagers who lack basic English and writing. Researchers focus on the lack of 
understanding of teenagers in writing descriptive texts because there were many teenagers 
participants who found it difficult to express their opinions in write form. The teenagers 
need new methods, so teenagers can understand lessons well so that they were not bored to 
learn. Teachers must be creative and able to coordinate what teenagers need in the learning 
process.  A method was a program procedure that identifies as part of a class and belongs to 
any object of that class. There are several strategies in the process of teaching writing. One 
of them is thinking Talk write Strategy. In teaching, researchers were interested in using the 
Think Talk Write strategy because teenagers could improve their skill through this Strategy, 
especially in writing descriptive text. Therefore, in the form of descriptive text, Think Talk 
Write is a learning model that can help teenagers share their opinions. Think Talk Write is a 
strategy where teenagers learn in groups and teenagerswere being expected to exchange 
ideas with friends in the group. They can also improve their writing skill individually. 
In teaching, researchers were interested in using the Think Talk Write strategy 
because teenagers could improve their skills through this Strategy, especially in writing 
descriptive text. Therefore, in the form of descriptive text, Think Talk Write was a learning 
model that can help teenagers share their opinions. Think Talk Write was a strategy where 
teenagers learn in groups and teenagers were being expected to exchange ideas with friends 
in the group. They can also improve their writing skill individually. According to Huinker and 
Laughlin, as quoted by the seminar inscription Ratna and Giska Putri, think talk strategy 
strategies can help teenagers in expressing their ideas to other teenagers before writing 
(Suminar & Putri, 2018). It was believed to help teenagers in the writing process because 
they had told their opinions freely. 
Based on the observation had done, the researcher found that Think Talk Write 
strategy was the solution to solved teenagers problem specially in writing skill. it can be 
provided teenagers with many opportunities and help them mastery the material taught 
through the think talk write learning model so that teenagers were trained to write from the 
discussion results during the allocated time. They can express their ideas freely because they 
do activities with their friends. Think Talk Write Strategy was also easy to administer and 
flexible in terms of subject matter and design.  
From the description above, the researcher concludes that Think, Talk, Write Strategy 
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In this research, the researcher used a pre-experimental design. the researcher used 
pre-experimental as a method in this research because it did not allow the researcher to take 
two classes to compare because of the COVID 19 so the researcher chose pre-experimental 
as an alternative. This design may also present as fallow: 
Class 
Pretest Treatment Post-test 
O1 X O2 
 
Where : 
O1 : Pretest 
X : Treatment using think talk write strategy 
O2 : Post-test 
Operational Definition Variable 
In this research, there are two categories of variables, namely: The dependent 
variable is the improvement of writing skills for teenagers at Batu Walenrang Palopo. The 
independent variable is using think talk write Strategy for teenagers at Batu Walenrang 
Palopo.  
Population and Sample  
The population of this research, the researcher, was used total sampling technique. 
The population in this research was nine teenagers (16TH-17TH)  at Batu Walenrang Palopo. 
In this research, the researcher had used a total sampling technique. The sample of this 
research was nine teenagers (16TH-17TH) at Batu Walenrang Palopo. The reason researchers 
used the total sampling technique because the population was less than one hundred, and all 
the population was used as the research sample. 
The Instrument of The Research 
The instrument in this research was a subjective text that is text given to teenagers to 
described picture or object, the form of writing tests about 60 minutes. This research was 
used as a writing test in pretest and post-test in. The pretest was used to measure the 
teenager's writing before treatment, and the post-test used to measure teenagers after 
treatment. 
The Technique of Data Analysis 
 The researcher focused on data analysis after collecting data by performing the 
pretest, treatment, and post-test using some method. The researchers used the program 
SPSS (statistic product-service solution) version 20 to analyze the data. The analysis data 
collected would be tabulated into the mean score, standard deviation, and standard 
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Table 1. The students score in the pre-test and post-test 
Classification 
Pre-test Post-test 








Good 80-89 0 0% 80-89 1 11.11% 
Adequate 70-79 1 11.11% 70-79 3 33.33% 









The table shows that there were nine teenagers observed in this class before giving 
treatment. There is one teenager (11.11%) who got an adequate score, one student (11.11%) 
who got an inadequate score, seven students (77.77%) who got an unacceptable score. While 
in post table shows that there were nine teenagers observed in this class after giving 
treatment. There was one teenager (11.11%) who gets a good score, three teenagers 
(33.33%) who got an adequate score, three teenagers (33.33%) who got an inadequate 
score, two teenagers (22.22%) who got the unacceptable score.  
 
Table 2. The mean score and standard deviation of teenagers pre-test and post-test in this class. 
Class Mean Std. Deviation Sum Minimum Maximum 
Std. Error of 
Mean 
Pretest 45.0000 11.65118 405.00 38.00 70.00 3.88373 
Posttest 64.6667 12.07270 582.00 44.00 83.00 4.02423 
Total 54.8333 15.32491 987.00 38.00 83.00 3.61212 
The table shows that the distinction between the pre-test and post-test mean score 
and standard deviation. The scores in this class after teaching using think talk strategy show 
good progress. The standard deviation in this class in pre-test and post-test is 4.02 
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 To evaluate whether there was a substantial increase before and after treatment, the 
researcher used the SPSS 20 analysis to determine the hypothesis of this report. In the 
statistical group table, the results can be shown, and independent analysis of the sample test. 
Table 3. The probability value of t-test of post-test 
The table shows that the probability value was lower than P=0.003 < 0.005 it means 
that there was a significant difference in the post-test. It indicated that the alternative 
hypothesis (H1) was accepted and the null hypothesis (H0) rejects it shows that think talk 
write strategy effective to improve teenagers writing and give a contribution to teenagers 
significantly writing skill.  
DISCUSSION 
Based on the problems that the researchers got in the Walenrang, the researchers 
observed that students at Batu Walenrang Palopo were less enthusiastic in learning, 
especially English because they thought that English was difficult to understand. Teenagers 
at Batu Walenrang still lack understanding in writing. So that researchers apply a think talk 
write a strategy to arouse their enthusiasm in learning. This is supported by the Laughlin 
and Huinker in Supriyono (2011) stated, "The think-talk-write Strategy builds in time for 
thought and reflection and for the organization of ideas and the testing of those ideas before 
students are expected to write. The flow of communication progresses from students 
engaging in thought or reflective dialogue with themselves to talking and sharing ideas, to 
writing". Miftahul Huda (2014), TTW was a strategy that facilitates oral language practice 
and writes the language fluently. This strategy is used to develop writing fluently and 
practice language before writing (Huda & Pd, 2014) Putri Lestari (2018) said that they think 
talk write strategy gives the student's opportunities to gather ideas, to discuss and develop 
the teenager's ideas in a small group team, then to write their opinion after receiving 
Independent Samples Test 
 Levene's Test 
for Equality of 
Variances 
t-test for Equality of Means 
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feedback from one another (Lestari, 2018). So that the researcher is conducted this research 
focused on strategy think talk write. 
The researcher formulates this research using five items of writing assessment, the 
researcher to analyze the data, namely content, organization, vocabulary, language use, and 
mechanics. Before teaching the researcher prepares pictures, list vocabulary, words about 
the pictures to drawn so that students in the Walenrang can easier write a descriptive text. 
The pre-test and post-test scores of teenagers varied significantly. There was significance in 
the result in writing between pre-test and post-test. There are so many teenagers with very 
poor score in pretest content criteria, the data show that there were  two teenagers who have 
a good avarage score, one teenager who got a fair to poor score, six teenagers who have a 
very poor score.  The results on the post-test content criteria indicate that so many teenagers 
got good to average scores. One teenager got very good score, six teenagers got good to 
average scores, two teenagers got fair to poor score, because learners fund it easier to 
explain anything described in the descriptive text from the contents described. And in 
explaining the plan think, Talk, write, teenagers have different opinions. 
 Based on results above statistical analysis, it can be seen on table before and after 
treatment (using Think Talk Write) that now the mean score of students in the posttests is 
64.66, while the mean score of students in the pretest is 45.00, In addition, the score of 
students in the post-test class is better than the score of students in the pretest, which is 
83>70. This suggests that there is an improvement after treatment is provided using the 
think-talk write strategy. 
Harmer (2004) states that writing (alongside listening, speaking, and reading) has 
always played a significant role in forming parts of the syllabus in English teaching. This 
means that English learners are supposed to master writing skills as it is one of the 
productive skills in using a language. Furthermore, according to Emilia, (2010) given that 
writing was central to education, governments in many countries, both in developed 
countries like Australia and the US and the developing ones such as Indonesia, have been 
committed to putting more effort into the teaching of writing in schools. For instance, if 
students cannot express themselves employing writing, i.e. they were not capable of 
structuring their words into a meaningful form, then they were deemed to be ineligible to 
pass the course. 
According to Abid choir, Fikri from Hegarty (2016) said that descriptive text was one 
of the texts, to describe the object in detail to the reader so that the reader got information 
about the object being described. Furthermore, Rega Detapratiwi, (2013) text descriptive 
was used to describe animals, people, and certain objects. In other words, descriptive text is 
the text that aims to provide detailed descriptions and information about the place or person 
to be explained. 
According to Huda, TTW was a strategy that facilitates oral language practice and 
writes the language fluently. This Strategy is used to develop writing fluently and practice 
language before writing. The TTW strategy builds thoughts, reflects, and organizes ideas, 
then tests these ideas before students are expected to write. Starting from the involvement 
of students in thinking of having a reflective dialogue with themselves, then talking and 
sharing ideas with friends, ending with presenting the results, and drawing a conclusion with 
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the teacher, a lively and fun learning atmosphere will be created. Think Talk Write Strategy, 
which facilitates the practice of oral and written language proficiency. The Strategy was 
focused on learning as a social activity. Think talk writes Strategy encourages teenagers to 
think fluently and write down their opinions on some topics critically. 
Futhermore the TTW strategy was a cooperative learning model which was basically 
a learning strategy through the stages of thinking (think), talk (talk) and write (write). This 
Strategy was first introduced by Huinker and Laughlin (1996) "The think-talk-write Strategy 
builds in time for thought and reflection and for the organization of ideas and the testing of 
those ideas before students are expected to write. The flow of communication progresses 
from student engaging in thought or reflective dialogue with themselves, to talking and 
sharing ideas with one another, to writing".  
The TTW strategy generates ideas, reflects, and organizes ideas, then tests these ideas 
until it is anticipated that students can publish. The TTW learning strategy flow begins from 
learners' participation in thought or reflective conversation with themselves, then talks with 
friends and shares ideas before learners write. There are three essential stages in the TTW 
learning strategy that must be developed and carried out in learning, including the following:  
1. Think (Berpikir atau Dialog Reflektif) "Thinking and talking are important steps in the 
process of bringing meaning into student's writing". The point is that thinking and 
speaking /discussing is an important step in the process of bringing understanding into 
the writing of students. 
2. Talk (Talking or discussing) At the talk stage, students join the group to reflect, organize, 
and express ideas in discussion activities. 
3. Write (Menulis) "writing can help students make their tacit knowledge and thoughts more 
explicit so that they can look at, and reflect on their knowledge and thoughts". That is, 
writing can help students express their knowledge and ideas and reflect on their 
knowledge and ideas. 
CONCLUSION 
Based on the results of research, researchers concluded that the use of think talk 
write strategies is effective in improving teenagers' writing skill. Based on the data analysis, 
it can concluded that teach descriptive text by using the think talk write strategy was 
effective. It can be proved that the teenagers score of the t-test with P= 0.003, where 0.005 
is standard two tailed.  
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